Young people today are growing up in a digitalized environment. What challenges do they face in navigating this content-rich, symbolic environment? In this article, the researcher reviews university students' perceptions of media literacy by examining the use of social networking platforms (SN) in academic settings. The researcher distributed 1200 surveys evenly split between Chinese and UAE students and 998 were returned and analyzed. The findings reveal that while many students believe that media literacy should become a priority in modern curricula, this urgency is not felt by the majority of students. The researcher reviews current views and methodologies in the literature related to media literacy and its status in current pedagogy. The study draws from gravitation theory to place the use of SN tools within a broader background of communication. The Uses and Gratification Theory is also invoked to explain how SN was made attractive to campus activists and protesters in the two countries.
INTRODUCTION
Digital media has become part of the everyday lives of most people across the globe. Young people have grown up in an environment permeated with digital images, messages, symbols and music. As reported by Lundby (2009) , "Media and the messages they broadcast can consequently be said to penetrate more deeply into everyday consciousness. And newer interactive or participatory media (e.g. mobile phones, texting, blogging, etc.) increasingly interpenetrate everyday practical activity" (Lundby 2009, p. 64) . Consumers use their SNart phones to get on the Internet at any time in any place. They use social media to stay connected with friends. They use online websites to shop. It should not be so surprising, then, that digital media has become part of education also.
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In fact digital technologies are transforming the learning environment not only to provide exciting new learning tools but to meet the changed literacy needs of students. Kellner (2005) , argues, "Computer and multimedia technologies demand novel skills and competencies and if education is to be relevant to the problems and challenges of contemporary life, engaged teachers must expand the concept of literacy and develop new curricula and pedagogies" (Kellner, 2005, p. 370) . Although digital literacy and the use of technology in the classroom are highly valuable for today's students, too many teachers are not addressing new literacy needs, and students are missing out on a valuable part of their modern education.
With the advent of social networking platforms (hereafter referred to as SN) in educational institutions, student skills have been enhanced in various ways. This research focuses on SN usage of university students in the UAE and China. The research explores the importance of new technologies in the classroom and new online learning environments. This study explores the following issues: What impact has SN played in enhancing classroom interaction and discourse in UAE and Chinese universities? What is its future potential? The researcher also aims to understand how students use social networking outside of the traditional meeting and learning space and how they perceive the use of social networking for educational purposes. The following research questions are addressed in this study:
RQ1: How do students use SN outside of the traditional university meeting and learning space? RQ2: What effect does SN have on the bond between professors and students? RQ3: What are UAE and Chinese students' attitudes and perceptions toward using SN for educational purposes?
Quantitative and qualitative text analysis of two primary sources are used in this study. First, online articles, texts, and print monographs on the subject are analyzed. Further, a quantitative descriptive survey was conducted with 998 university students in China and the UAE.
Literature Review
In today's world of digital technologies, educators increasingly believe that digital media literacy is a growing priority for their students. In the past decade, technology has been introduced very rapidly and it is causing the world to change profoundly in terms of communication and media availability and type. McLoughlin and Lee (2010) report that:
The socially based tools and technologies of the Web 2.0 movement are capable of supporting informal conversation, reflexive dialogue and collaborative content generation, enabling access to a wide raft of ideas and representations. Used appropriately, these tools can shift control to the learner, through promoting learner agency, autonomy and engagement in social networks that straddle multiple real and virtual learning spaces independent of physical, geographic, institutional and organisational boundaries (McLoughlin & Lee, 2010, p. 48) .
The term 'media literacy' has generated a variety of definitions. For example, Adams and Hamm (2001) emphasize the importance of critical thinking in media literacy by stating that: media literacy may be thought of as the ability to create personal meaning from the visual and verbal symbols we take in everyday from television, advertising, film, and digital media. It is more than inviting students to simply decode information. They must be critical thinkers who can understand and produce in the media culture swirling around them (in Potter, 2010, p. 675) . Hobbs (2001) echoes this definition in finding that 'literacy is the ability to access, analyze, evaluate and communicate messages in a variety of forms '' (in Potter, 2010, p. 675) . Similarly, Siverblatt and Eliceiri (1997) in their Dictionary of Media Literacy define media literacy as ''a critical-thinking skill that enables audiences to decipher the information that they receive through the channels of mass communications and empowers them to develop independent judgments about media content'' (in Potter, 2010, p. 675) . Hall (2006) highlights that media literacy as essentially interactive, since it is:
primarily something people do; it is an activity, located in the space between thought and text. Literacy does not just reside in people's heads as a set of skills to be learned, and it does not just reside on paper, captured as texts to be analyzed. Like all human activity, literacy is essentially social, and it is located in the interaction between people (p.10).
The National Communication Association offers an overarching definition, finding that a media literate person "understands how words, images, and sounds influence the way meanings are created and shared in contemporary society in ways that are both subtle and profound. A media literate person is equipped to assign value, worth and meaning to media use" (in Potter, 2010, p. 676 ).
Many educators are trying to develop new tools in ways to help students deal with what Bahlina de Abreu calls digital platforms. De Abreu (2010) explains that a digital platform for media is where there is real-time delivery of video, audio or information to multiple networks such as cable, satellite, and broadband. Delivery of the media is made through many devices including mobile phones, set-top boxes, PDAs and computers. De Abreu (2010) argues that media literacy education is the key way students can learn to interpret and understand the media images and information that surround them in their environment. She also argues that media literacy can help students to become critical thinkers and that educators can help students become "digital citizens" (p.24) who are sophisticated and SNart when it comes to discourse and how to participate in it. As she writes, "these forces are reshaping traditional values while transforming them into contemporary new ways of understanding life, society, and culture" (De Abreu, p. 26) .
Traditionally, of course, literacy refers to the acquisition of reading abilities. In today's content-rich media environment, traditional literacy may not be sufficient to enable students to navigate their digitalized world. Media literacy expands on the tradition of reading and oral literacy to include electronic and digital media tools and records. Media literacy is also referred to as information literacy, digital literacy, visual Digital Media Platforms and Education: The Uses of Social Networking in the UAE and China 50 literacy, and 21st-century literacy (Tyner, 2007) . What constitutes literacy changes when social change occurs? Kellner (2005) argues that what is considered literacy shifts when there are social and cultural changes in a society and it is based on the elites who control the most powerful social institutions. Kellner (2005) also argues that in light of current technological changes, "educators must develop robust forms of media literacy, computer literacy, and multimedia literacies, thus cultivating ''multiple literacies'' in the restructuring of education" (p. 370). Although media literacy might generate several definitions, they are all meant to broaden what is meant by literacy in general.
Media and education are traditionally not considered integrally linked. As Lundby (2009) 
reports:
In educational discourse, media are also thus subsumed firstly as a cultural element outside of the institution and secondly, as a technical element instrumentalized within educational contexts. Today, educators refer to multimedia learning, which is described as …focusing … on how people learn from words and pictures in computer-based environments.
[These] environments include online instructional presentations, interactive lessons, e-courses, simulation games, virtual reality and computer-supported class presentations (p. 71).
Because of the pervasiveness of media, there seems to be some urgency in how it is being addressed by educators. According to Lundby (2009) , pedagogical issues related to media as a new field with a range of implications for both research and teaching include: the need for further research on the ways that knowledge is produced, distributed and tranSNitted with current digital platforms; the presentation of media and media-related issues in education curricula; and a best-practices approach in the educational environment related to practical media pedagogical activity in "various areas of youth and adult education" (Lundby, 2009, p. 72) .
Perhaps if the study of media was framed as a type of new literacy required by modern students, then the pedagogical issues would be clearer. For example, media literacy may occur through teachers teaching about media and how to interpret it, but it also refers to the new uses of media forms and technology and content in the classroom. It is considered a new way to acquire knowledge. Furthermore, the use of the new technologies may enhance skills in ways that are superior to traditional literacy methods. For example, McLoughlin and Lee (2010) argue that digital tools enhance self-regulated learning. Self-regulated learning refers to the ability of a learner to prepare for his/her own learning, take the necessary steps to learn, manage and evaluate the learning and provide "self-feedback and judgment, while simultaneously maintaining a high level of motivation" which enables them to "execute learning activities that lead to knowledge creation, comprehension and higher order learning" (p. 49). McLoughlin and Lee (2010) believe that digital platforms have enhanced the ability of students to self-regulate and personalize their knowledge acquisition. From a pedagogical perspective digital platforms help to:
• ensure that learners are capable of making informed educational decisions;
• diversify and recognize different forms of skills and knowledge;
• create diverse learning environments; and
• Include learner focused forms of feedback and assessment (McLoughlin and Lee, 2010, p. 49 ).
Linked to the pedagogy above is the valuing of personalization or personal learning environments (PLEs) which can be created through a "collection of tools, brought together under the conceptual notion of openness, interoperability and learner control. As such, PLEs are comprised of two elements -the tools and the conceptual notions that drive how and why we select individual parts" (McLoughlin & Lee, 2010, p. 49) . There are two domains of media literacy-the use of media in the classroom and a content analysis and critical evaluation that is meant to help students be able to use a critical understanding of the nature of mass media, the techniques used, and their impact. Media literacy usually includes hands-on projects where students use a range of texts and tools, including artifacts found in popular culture, primary and secondary source materials, mass media, educational media, advertising, as well as blogs, podcasts, vodcasts, wikis, and the way people use media tools and discourses, such as text messaging (Tyner, 2007) . Kathleen Tyner (2007) writes of media literacy, "More specifically, it is education that aims to increase students' understanding and enjoyment of how media work, how they produce meaning, how they are organized, and how they construct reality. Media literacy also aims to provide students with the ability to create media products" (p.524). As more teachers emphasize media literacy, it is being used to give people the skills they need to make sense of the overwhelming amount of daily media that they are surrounded by. Digital platforms can be used by educators as a learning tool in the same way that students use them for entertainment.
New technologies can help improve the purpose and outcome of modern education. The research of Kaveh (2012) has revealed that many vital educational advantages stem from applying new technologies. For example, knowledge atmospheres that have a multiplicity of media used "promote social cooperation models, better teaching methodologies, and better initiatives and collaborations" and they "enable students to expand their information base, world view, and collaboration" (Kaveh, 2012, p. 35) . Kemker et al (2007) argue that new technologies can help students have a more authentic learning experience. This authentic learning means that: (1) students construct meaning and produce knowledge, (2) students use structured inquiry toward meaning, and (3) student's work will have value or meaning beyond success in school (Kemker et, 2007, p. 305) . Kemker (2007) and her colleagues conducted a research study with students using digital technologies and teaching materials to create an authentic learning experience. The study used 300 sixth graders and followed them through their next three years of schooling. With the addition of laptop computers and other technologies, the students with technology access scored significantly higher on achievement tests than student in the same school in previous years who were not using digital technologies (Kemker, 2007) .
Aside from using digital media to connect to different forms of information sharing, teachers are also using new technologies to helps students with basic problem-solving skills and for things like reading and math. For example, video games have been developed that have educational purposes. Their use is based on research that shows students gain many benefits such as quicker response time, ability to problem solve, and increased cognitive skills. Professor David Miller (2011) conducted research with elementary school children where computer games were used in elementary classrooms in 32 schools in Scotland. In some classrooms, students used game consoles for 20 minutes each day where they had a brain training game to play. The study continued for 9 weeks. At the end of the experiment tests were given to the students who used the video games and the students who did not. The research found that there were significant gains in the speed and accuracy in solving math and other problems from the students who used the video games. In fact, the video games students had a 50% higher rate of performance than the students who did not use the games. These kinds of measures were found both for speed and accuracy. There was also a significant gain in self-confidence in the students who had used video games for "brain teaser" game exercises (Miller & Robertson, 2011, p.856) .
Not only do new technologies create better tools for teachers and more positive learning environments, they also help students participate in the outside world through news and information sharing. In other words, new technologies also provide social benefits to students. One social benefit of using media in the classroom is that some educators believe it will help students participate more in their surroundings. For example, Preston (2008) believes the use of technology in the classroom will help the students become better citizens and have more democratic ways of thinking. Preston (2008) likes to use political issues in the classroom such as social justice and political activiSN. She uses media like Myspace to help with this (Preston, 2008) . Students have their own Myspace page, and they post discussions to each other and to anyone who wants to respond to critically evaluate responses. Lee (2003) explains how she is using technology to increase the experience of teaching politics in her college classrooms. She uses the media to allow students to participate actively in the learning experience. Lee's approach is based on the theories of Vygotsky, Piaget and others who believe that students learn better by doing than by just being passive (Lee, 2003) . She uses media to encourage students to actively participate in discovering and responding to social issues.
Catherine Burwell (2010) also believes that interactive technologies can create community, empower users, and revolutionize communications. She describes that one of the biggest promises is that web social networks will bring democracy to media production. It is true there have been major changes in the way people communicate and share news. For example, SN creates a connection between those who make the news and those who receive the news. Now, ordinary citizens have become "citizen journalists." As Burwell (2010) states, "Perhaps one the most insistent promises of a new, participatory culture is the democratization of media production" (p.382). Such descriptions of these users are used by marketers who say they are positioned to be competitive, powerful, unpaid digital "citizens." Much is starting to be written about this revolution (Burwell 2010) . Young people are often the focus, and they are described by the media as being synonymous with digital technology, actively using texting, tagging, blogging, social networking and remixing. This is reflected in many new books such as Growing Up Digital: The Rise of the Net Generation (Tapscott, 2008) and Born Digital: Understanding the First Generation of Digital Natives (Palfrey & Gasser, 2008) . Stories of young people becoming famous because of their participation in the new media as both creators and producers are becoming common.
It has also been argued that the use of technology in the classroom will help students become better citizens and have more democratic ways of thinking (Crawford 2010; Chan 2007) . For example, Crawford writes that the government of Australia is promoting the use of technology in the classroom. Crawford argues that the government believes that globalization is placing new needs on students, and technology in the classroom will help prepare them for this international environment they will be facing, while bringing Australian students in line with the technological skills they will need to participate competitively in global markets (Crawford, 2010) . Chan writes about the use of internet technologies and other media technologies in China. The first goal is to improve their literacy, but the second goal is "to help them develop into global citizens" (Chan, 2007, p. 45) . Without the Internet, the two worlds of the classroom and the outside world are largely separated. But with internet technologies, the classroom becomes a place where students can connect to the world and learn about world issues first hand.
Using technologies in the classroom does not automatically mean that students will have a better learning experience or perform better in learning outcomes. But using media can help develop more active learning strategies. Mateer (2013) argues that media should be used carefully in the learning process. Mills & Levido (2011) , state, "What literacy teachers need to know is how to translate print-based practices that have dominated Western schooling into digital practices that most closely reflect the authentic uses of literacy beyond the classroom" (Mills & Levido, 2011, p. 79) . Additionally, media can be used to motivate discussions or lock in concepts. If the new technologies are not used correctly, they could do nothing to improve learning or even cause more problems than they create. For example, using the Internet is a very passive experience. In fact, Carr (2008) argues that too much use of the Internet is actually making people less intelligent. The way information is received by surfing over large amounts of data has changed the way our brains operate. People are not able to concentrate or read deeply due to excessive internet usage (Carr, 2008, p. 3).
However, while new technologies certainly may affect the way people read or gather information, if they are used correctly in the classroom they can enhance students' abilities, engage them more profoundly as self-regulated learners, and help students become active learners. Teachers need to be trained on how to use new technologies effectively if they do not know how to use them already in order to increase student abilities. Potter (2012) argues there are three key issues related to media literacy. First, 'media' must be clearly defined. For example, when discussing media literacy scholars are not necessarily referring to a broad range of mediums. Second, an operative definition of 'literacy' must be provided. As reported by Potter (2010) "some regard media literacy primarily in terms of increasing skills. Still other scholars regard media literacy as an activity or as a political, social and cultural practice" (Potter, 2012, p. 677) . Lastly, the purpose of media literacy must be considered. Most writers hold that the purpose of media literacy is to improve the lives of individuals in some way, usually by giving them more control over how media affects them. Most views of media literacy seem to complement each other, with differences in emphasis (Potter, 2012) .
Potter (2012) also identifies some common themes related to media literacy. First, mass media potentially creates both negative and positive effects on young people. Media literacy enables young people to protect themselves from media'a potential negative effects by facilitating more control over the influence media can have. This literacy is particularly urgent in a culture where media messages are pervasive. Further, media literacy is something that must be learned with the guidance of experts, especially "considering that media messages are constantly evolving" (Potter, 2010, p. 678) .
Although using new technologies offer a lot of promise in the classroom, teachers need to learn how to use the technologies first, and then use them in ways that improve learning. Using media requires that the instructor step outside of the traditional lecture method and facilitate learning by encouraging students to learn through the media. This approach works best when students are primed. If students are not adequately informed about what they are expected to learn, they will struggle to make the connection between the learning objectives and the media to which they are exposed.
SN in China
According the World Watch Institute (2015), the economy of China is increasing day by day because of huge international demand for its products (Alon, 2003; Mente, 2000) . China has been ranked the top country for internet users, with 641,601,070 million users and an average yearly growth of 24,021,070. The total population of the country is 1,393,783,836 billion. The media culture of China is different from other countries (Guo, 2011; Crampton, 2011; GoldSNith, 2006) . Crampton (2011) indicated that China is using very different media from the rest of the world. As China's borders were opened to other countries and cultures in 1979, it has become the country with the largest number of users of advanced technology (MacKinnon, 2008) . According to Yu (2012) , Charles (2012) , and Keith (2012) China has a unique SN landscape from the rest of the world. The objective behind China's unique usage of SN may be to create cultural particularities (Yu, 2012) . In order to operate a business in China, people must understand this media and business culture.
China does not have Facebook, YouTube, or Twitter. William (2007) suggests that the reason that China uses different SN platforms and under different regulations is in order to attract customers of SN. In this way, multinational telecommunication companies cannot easily access China's markets (Swartz, 2009 ).
Chinese students' instant message but China has a unique platform called QQ, which has nearly 808,000,000 users per year (Chen, 2014) . Different search engines are popular in China, including some that are not present in the rest of the world (commonly used search engines include Baidu, 360, Google, Sogou, and SOSO). The largest social network in China is called QZone (Annual revenue of Baidu, 2013). Renovah (2014) found that Qzone has more users than Facebook. Further, China is using We Chat, Tencent Weibo, Sina Weibo, Renren and Kaixin. In fact, the number of people using WhatsApp in the whole world is less than the users of We Chat in China alone.
The market for SN in China is massive, with over 500 million users (Pring 2012). Most people utilize smartphones for web access (Lee, 2000) . Rather than using SNS, it is common for youth to use We Chat. In addition, the market of China is different (Trappey & Trappey, 2001) . Pring (2012) wrote the international market is using Facebook, YouTube and similar but China is using different styles of media for their people. China has its own media and restrictions, representing a substantial departure from that of the rest of the world (Wright, 1996) . Keith (2012) notes that the Chinese government censors international media while making its own media user friendly for Chinese people.
China's distinct culture has resulted in the creation of a unique media landscape (Rapoza, 2011) . For example, Youku is used instead of YouTube and offers a distinct platform for videos. In the videos, Chinese has not only short films present, but also videos contain pure content present in which the government are showing its culture and attract Chinese (Charles, 2012) . The government shows pure content that attracts individuals to see videos repeatedly, the content must follow Chinese regulations and laws (Williams, 2013) . The government restrict their people and are not able to use YouTube, in china they have a similar tool to YouTube created by government, because they don't want Chinese to publicly make common use of their norms and values like other nations. The Chinese government know and aware about the international markets like SN which getting interest to know the culture of Chinese that is a plus point for China. That is why Chinese government do not allow Chinese to access to YouTube, twitter, Facebook and they created their own social media tools.
Similarly, Dorban, Qzone and RenRen are Chinese alternatives to Facebook (MacKinnon, 2008) . The Chinese government has banned Facebook usage. Qzone is China's largest social network and attracts many youths (GoldSNith, 2006) . University students tend to use RenRen, which functions similarly to Facebook (Lenhart, Purcell, SNith & Zickuhr, 2010) . Sina Weibo is the Chinese equivalent of Twitter, launched in 2009 and becoming popular for microblogging since. Users are able to write almost 140 characters (436 Chinese words) as their status, a relative increase over Twitter (Fu, 2013; Xiaoxiao, 2013) . They can post, comment, and follow their friends easily on computers or smartphones. SN in China is heavily restricted and regulated by the government, but this does not go undisputed. For example, on October 1, 2014, China blocked Instagram, Twitter, and WhatsApp applications completely because of happenings in Hong Kong (Parker, 2014) . Many students walked in Hong Kong streets to show support for SN freedom, and this posed a threat to the Chinese government's policy of regulation and was also tied to pushes for democratic elections in the territory. In light of this, the government blocked the SN platforms (Liu, 2014; Fritchard, 2014) .
SN in the UAE
Extensive literature exists detailing the myriad ups and downs associated with SN across the globe (Feenberg, 2002) . As far as the Arab world is concerned, to the surprise of many in the West, SN usage has been extensive. The United Arab Emirates (UAE) serves as an important case study because of its relatively large internet usage in comparison to other Arab countries. Despite this fact, there is no current, comprehensive and accurate accounting of SN usage in the UAE, although some estimates and data are available. One source ranked UAE users third among Middle Eastern countries in usage with 8.8 million users, after Iran and Saudi Arabia (Internet Usage Statistics, 2014). Unlike in China, all SN tools are open for the public in the UAE. According to a 2014 survey, 93% of respondents held SN accounts and 57% of respondents strongly supported government use of SN for design and delivery of public services (Mourtada % Alkhatib, 2014, p.11 ).
According to Al Dhaheri (2015) , UAE industrialists are increasingly using SN to raise their commerce by advertising products and events through social media locally and internationally. SN has also shaped the relationship between citizens and their government by:
providing people from all walks of life with a platform to voice their opinions and discuss their concerns. In doing so, it has provided decision-makers with a detailed insight into society, offering information that cannot be found elsewhere. SN will increasingly be used by governments to engage with citizens and involve them in the decision-making process (Al Dhaheri, 2015, p.1).
But the sheer size of data on SN presents a challenge. According to Stats.ae (2015) , a website that screens SN usage, UAE youths post 2.5 million tweets a day. There is a similarly large and potentially rich set of data from circulation on Facebook, LinkedIn, Tumblr and other SN tools (The National, 2014).
Students in the UAE also use SN in different grade levels. For example, over 26,000 in the 12th-grade use SN, which constitutes nearly 70%. Students followed their final grades thought SN (Schools in UAE, 2014, p.1) after the final exams, theyact, chat and discuss together on the SN websites in the UAE Ministry of Education, in the first three days of tests, the students respondents aggressively responded an official Ministry survey meant at accomplishing general satisfaction in the behavior of exams and the presentation of students. That's mean UAE students are using the SN for academic purposes. The survey, aimed to get many comments and attitudes from students, was sent on the Ministry's Twitter and Facebook sites (Schools in UAE, 2014). Al-Jenaibi (2014) argued that the most well-known SN tools in the UAE are usually similar to those used in other counties in the Middle East, including Facebook, YouTube, Twitter, and others. UAE students are both generally skilled in the use of a variety of SN, and well aware of its possible moral and practical limitations. It has served as a vital foundation and vehicle for news, data, commercial growth, opinion sharing, cultural production, and entertainment. But citizens are also well-aware of its potential as a platform for making business and government practices more transparent, and its usefulness as a mobilizing platform for political change.
Al-Jenaibi (2013a) found in her study that students still require more media freedom and fast internet without censorship. According to a study done by Mourtada and Alkhatib (2014) , "59% of respondents stated that they visited official government SN pages regularly, with 20% of them visiting these pages at least once a week, 8% of them at least once a day, and 31% of them several times a day. Of the remaining 41%, 29% claimed that they rarely visited official government SN pages, while 12% said they never did" (p.12). The number of SN users is growing in the UAE due in part to new services and promotions provide by telecommunication companies (Al-Jenaibi, 2013b) . Therefore, most of the users believed that using SN for community service might be helpful. For short-term profits, "85% said that by creation " (p.14) communication among citizens and government more proficient, SN could decrease the prices of making and carrying these facilities, while "80% agreed" (p.14) that SN's ability to improve data exchange could increase service quality.
Theoretical Perspectives
This study draws from Uses and Gratification Theory (UGT) that was developed to understand mass media in 1974 by the theorists Blumler, Katz, and Gurevitch (Katz, Blumler, & Gurevitch,1973 -1974 Applied then to understanding mass media, it suggests that receivers are responsible in selecting media that satisfies their needs, such as for knowledge and for social communication (Katz, 1987) . It maintains that mass media is actively incorporated into their lives by audiences. The theory states how the receivers use the media in order to satisfy their specific gratification (Katz & Gurevitch, 1974) . In this study, interview data will determine: a) whether SN satisfies the professional needs of professors and students to contribute to their teaching and learning abilities, and b) the understanding of university professors of the effectiveness of SN in satisfying the expectations of their targeted receivers.
Gratification theory is a receivers-centered approach that transfers the focus of research from the purpose of the communicator to the needs of the receivers (Katz & Gurevitch, 1973) . When receivers such as students use media, they are looking to satisfy a specific need, whether for entertainment, business, or acquiring information (McQuail, 2010) . The high use of Twitter, Facebook and other social networking sites reflects the satisfaction of audience needs through chatting, updating statuses, tweeting and re-tweeting, etc.
A key facet of the theory is the requirement of expectations (Severin & Tankard, 1997) . Individuals such as university students search for media that satisfies or fulfills their expectations. If expectations are not met, continued usage is discouraged (Rubin & Windahl, 1982) . A gratification-based need for media is motivated not only by psychological reasons (Grant, et al., 1998) , but also by social circumstances. For instance, new students in a university would likely use SN to connect with classmates, to acquire information about campus resources, and for academic purposes.
The application of the Uses and Gratification theory supports the primary aim of this study, which is to gain an initial understanding of a set of basic questions about SN in classrooms as a basis for future research. This aim includes: a) to obtain a general gauge of the kinds of SN sites preferred by university students in China and UAE, b) to explore the reasons users decided to use these sites, c) to learn more about various challenges they came across while using different social networking sites, and d) to solicit opinions about how difficulties could be overcome. The study focuses on the use of media and interests in relation to people's livelihoods and satisfactions which determines selection of media type and usage. The study included some queries that helped provide an accurate picture of how SN is actually being used, under what conditions, and essential information about future plans to develop SN, get students' feedback, and track students.
Methodology and Method
Sample: This study uses quantitative and qualitative analysis methods. First, a literature review is conducted of articles and books published on the subject and located through databases such as EBSCO, Lexis Nexis, ProQuest and JSTOR. The second method is a quantitative descriptive survey. The researcher distributed 1200 surveys evenly split between Chinese and UAE students and 998 were returned and analyzed.
Reasons for combining a Quantitative and Quantitative Research Format
This study uses a multi-method approach by combining a qualitative and quantitative analysis. This multi-method approach helps to verify interpretations of what is taking place in a given environment (Hammond, 2005; Tashakkori & Teddlie, 1998) , works toward obtaining more complete answers, and raises overall robustness (Mingers, 2015) . Owing to its analytic power, this research approach enriches a researcher's understanding of particular situations and enables researchers to broaden their scope of study and factor in other characteristics of a phenomenon (Tashakkori & Teddlie, 1998; Plewis & Mason, 2005; Sammons et al., 2004) . Multi-method research places the researcher in a position to discover new factors which might encourage future research (Hoyles et al., 2005; Tashakkori & Teddlie, 1998) .
Interview and focus group methods are not applicable in this study because of the large sample size in two countries, the distance between the countries, and language differences. According to Mae Sincero (2012) , surveys carry the advantage of allowing people to answer questions freely, especially considering the sensitive topic about SN in China. Additionally, surveys circumvent geographical dependence (Wyse, 2012) . Surveys also allow researchers to combine analysis of subjective, qualitative opinions with more valid statistical information.
The researcher selected students in the United Arab Emirates University and Zayed universities in Dubai and Abd-Dhabi because they are the largest government universities and have many local students who are the targeted sample. In China, Peking University and Beijing International Studies University were selected for the same reasons. More than 600 survey were distributed in each country from September 2014 to March 2015. Out of 1200 surveys, 998 were returned. Two sets of data were collected among 403 Chinese and 595 UAE students with the proportion of nearly 58% female and 42% male for the Chinese sample and 59% Female and 41% male for UAE sample. The majority of students were aged 18-25 (Chinese nearly 94% and UAE nearly 97%) and single (95.3% Chinese and 85% UAE).
Data collection
The Likert scale instrument is best suited to a matrix survey-questionnaire format that allows the researcher to effectively gauge attitudes and gather relevant data. The questions focus on capturing respondent's perceptions and/or attitudes regarding the following factors:
• desirability of SN among students in China and UAE • perceived advantages of SN in the classrooms • need for SN in the teaching environment • concerns about adequate usage of SN at universities • benefits of SN to university students in China and UAE
The 5-point Likert scale asks respondents to select either (1) Strongly Disagree, (2) Disagree, (3) Neutral, (4) Agree, or (5) Strong Agree with statements about perceived favorability of work-place environments.
Research Questions included in the Survey.
The research problem examined in this study is summarized: What needs are fulfilled by young people through using social networking (SN) and how is usage linked to academic performance?
From this key research question, the following operationalized questions and variables emerge:
1. Habits and patterns of use of students' social networks Q 1: What habits and patterns of SN suage exist in terms of: the extent of use, the most widely used networks, the number of hours and days of usage times and places of employment? Q 2: Are there any statistically significant differences at the 0.05 level in the habits and patterns of use of communication networks and gender? Q3: Are there differences in the needs / saturation achieved by young people from using SN according to the variables of gender and the university to which that student belongs? Q 4: Is there a statistically significant relationship at the 0.05 level for the use of SN in the university and increasing students' research skills? 2. Students use SN more than older populations. H. The degree of satisfaction among a sample study of young people using SN by age variables monthly income and the field of study and type (student) gratification. T. Needs of young people achieved by the use of SN.
Statistical Analysis
As previously indicated, t-test, regression, descriptive statistics (frequency) and inferential statistics (correlation coefficients) are used in data distribution on the mean and to find the relationship between independent and dependent variables. It was measured at the ordinal level because this option measure both numbers and categories. The researcher used inferential statistics such as Pearson's correlation coefficients to test hypotheses. This statistical procedure is used to determine the relationship between the independent and dependent variables.
DESCRIPTIVE ANALYSES Respondents' profile
In this study respondents included 403 Chinese and 595 UAE students. The majority of Chinese respondents were female (n:232:, 57.6%) and 42.4% were male (n:171). UAE respondents included 243 Male (40.8%), and 352 Female (59.2%). The majority of student's age was between 18-25 (Chinese nearly 94%) and UAE (96.7%) and the majority were single (95.3% Chinese and 85% UAE). Habits and patterns of use of students' social networks What habits and patterns of use exist in China and the UAE for social networks in terms of: the extent of use, the most widely used networks, the number of hours, days of usage times and places of employment?
Chinese Profile
In terms of the number of computer, 53.3% Chinese and 34.3% of UAE student have 1-2 computers in their homes; 38.5% of Chinese and nearly 42% of UAE students have 3-4 computers; nearly 7% of Chinese and 15.3% of UAE student have 5-6 computers. The proportion of 71.7% of Chinese and 46% of UAE have 1-2 SN smartphones in home; 17% of Chines and 23.5% of UAE have 2-3 SN smartphones in home. Among the respondents, 51.6% of Chinese and 31.4% UAE students spend 1-3 hours a day online; 25.3% Chinese and 28.7% of UAE student spend 4-5 hours a day online.
Are there any statistically significant differences at the 0.05 level in the habits and patterns of use of communication networks and Gender in China and the UAE?
Independent sample t-test shows that there is not a statistically significant different between males and females towards patterns of use of communication networks in China. However, it was found that male and female students in the UAE have different ideas about purpose of using communication networks. The result shows there is a statistically significant different idea about the purpose of using communication networks between males and females towards using Google, Facebook, and Twitter in UAE. Males in UAE are less likely to use these modern SN techniques compared to females. Are there differences in the needs / saturation achieved by young people from using social networking according to the variables of gender and the university that the student belongs in China and the UAE?
Independent sample t-test shows that there is not a statistically significant difference between males and females towards use of communication networks as documented sources of information in China except Google and BBM. As the results show, males are less likely to use Google as an information source compared to females. Meanwhile, it was found that male and female students in the UAE have different ideas about purpose of using all types of communication networks. The results show a statistically significant difference between males and females towards using Google, Facebook, and Twitter and other social networking as an information sources. Male are less likely to use these modern SN techniques compared to females. Is there a relationship statistically significant at the 0.05 level in the place of the use of social networking in the university and the increase of research students' skills in China and the UAE?
Pearson correlation results shows that there is a significant relationship between use of social networking in classroom and 'strength communication' as well as 'spread news' among both Chinese and UAE student. The relationship between use of social networking in classroom and 'strength education' as well as 'broadcasting advertisements' was found to be significant for UAE students. The relationship between the use of social networking in classroom and entertaining was significant for Chinese students. The more the Chinese and UAE students use networking in classroom, the higher positive effects they gain in terms of 'strength communication' as well as 'spread news.' UAE students believed that using networking in classroom has positive effects on 'strength education' and 'broadcasting advertisements.' Using social networking in classroom for Chinese students has positive effects on entertaining. Student Usage of SN Are there significant statistical relationships at the level of 0.05 among increasing the number of hours, the use of social networks, and possession of more than one phone and computer in China and the UAE?
There is a statistically significant difference between time Chinese and UAE students spend using S.N and the number of computers they have. The relationship between numbers of SN smartphones and time Chinese students spend using S.N was not significant, but was significant for UAE students. Those who have 1-4 devices spend more time using S.N. 
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China and the UAE usage patterns and new media Language used Using language is measured by fine-Likert scale ranged as: (1)Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. The responses were sorted from highest to lowest Majority of Chinese students think Chinese language is the most used language in communication with SN (mean1.22) Majority of UAE student think Arabic language is the most used language in communication with SN (mean1.17) Primary source of information Types of SN as a primary source of information is measured by fine-Likert scale ranged as: (1)Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. The responses were sorted from highest to lowest. Chinese students used Radio is Friends is the primary source when I hear about the SN services before you use them (mean: 1.45)
The first five media choice for Devices use to connect with SN Types of devices is measured by fine-Likert scale ranged as: (1) Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. The most highly used devices for the Chinese sample were Laptop and IPhone respectively. For the UAE sample, they were Blackberry and Galaxy respectively Place of using SN Place of using SN is measured by fine-Likert scale ranged as: (1) Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. As the results show, the majority of Chinese and UAE students mostly use SN in their house. Kind of SN that students use Kind of SN that students use is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. Chinese students mostly use Google and Instagram, while UAE students use Google and YouTube. Ease of use of SN Ease of use of SN is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. Google and Facebook are easy for Chines student to use. Google and Instagram are easy for Chines student to use Trust of SN as a documented source Trust of SN as a documented source is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. The majority of both Chinese and UAE believed that Google is a trusted source of information.
The most trusted sources to get the information for 
Social networking in the classroom
Using SN in university classrooms is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. The majority of Chinese and UAE student use social networks to communicate with colleagues in the classroom. 
Uses of SN in the classroom
Uses of SN in the classroom is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. The majority of Chinese students agree they are using SN for information in the classroom (mean:2.9). The majority of UAE student agree they are using SN for information in the class room (mean:1.53) Academic problems and SN uses Academic problems and SN uses is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. The majority of Chinese students (Mean: 2.58) and UAE students (mean: 1.16) agree that Facebook wastes time (Mean: 2.58). Kind of harmful sources Kind of harmful sources is measured by fine-Likert scale ranged as: (1) Strongly Agree, (2) Agree, (3) Neutral (4) Disagree, (5) Strongly Disagree. The majority of Chinese students agree that YouTube is a harmful source (Mean: 3.15). The majority of UAE student agree that Facebook is a harmful source of information for students (Mean: 2.31) Negative behavioral effects Negative behavioral effects of SN is measured by fine-Likert scale ranged as: (1) Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. The majority of Chinese (mean; 1.98) and UAE (mean: 1.79) students believe that using SN has negative impacts such as wasting time 
Positive impacts
Positive behavioral effects of SN (is measured by fine-Likert scale ranged as: (1) Always, (2) Often, (3) Sometimes, (4) Rarely, (5) Never. The majority of Chinese students agree that SN has positive impacts in entertaining people (Mean: 1.78). The majority of UAE students agree that other SN have positive impacts in community (mean: 1.19) 
Social networking addicted
In response to a question asking whether you consider yourself addicted to the use of social networking, 48% of Chinese and 56.5% of UAE answered yes and 51% of Chinese and 43.5% of UAE answered no. 
Summary
In terms of digital devices, the majority of Chinese students have 1-2 computers (53.3%) and SN smartphones (71.7%), while the majority of UAE students have 3-4 computers (41.7%) and 1-2 smartphones (46.1%). Time students spend online is 1-3 hours (Chinese 51.6%, UAE 31.4%) and 4-5 hours (Chinese 25.3% and UAE 28.7%). Chinese students primarily use laptops and smartphones to connect to SN UAE students primarily use Blackberry and Galaxy respectively. The majority of Chinese students think Chinese language is the most used language in AM communication, similar to the Arabic finding in the UAE sample. Nearly half (48%) of Chinese students and over half (56.5%) of UAE students consider themselves addicted to the use of social networking. The top five media choice for Chinese are: (1) Friend, (2) Mobile, (3) T.V, (4) Magazine, and (5) Radio, while the UAE sample responded with: (1) Other sources, (2) Friend, (3) Magazine, (4) Mobile, (5) T.V. Results show that the majority of students in both samples mostly use SN in their house. Chinese students use Google and Instagram most frequently, while UAE students use Google and YouTube. Google and Facebook are easy for Chinese students to use, while Google and Instagram are easy for UAE student to use. The majority of both Chinese and UAE students believed that Google is a trusted source of information. The most trusted sources of information for Chinese students are Google, Facebook, YouTube, and Twitter. The most trusted sources for UAE students are: Google, Skype, Snap chat, and Facebook.
The majority of Chinese and UAE student use social networks to communicate with colleagues in the classroom. The majority of Chinese students and UAE students use SN for information in the classroom. Results show that there is not a statistically significant difference between males and females in patterns of use of communication networks in China. However, it was found that male and female students in the UAE have different ideas about purpose of using communication networks. The results show there is a statistically different idea about purpose of using communication networks such as Google, Facebook, and Twitter between males and females in the UAE. Males in the UAE are less likely to use these modern SN platforms compared females. As this study revealed there is not statistically different between male and female towards use of communication networks as documented sources of information in China except for Google and BBM. However, Chinese males are less likely to use Google as an information source compared to females.
DISCUSSION
Based on this survey of literature, media literacy in education is not being promoted enough in curricula, which neglects the literacy needs of today's students. As the results demonstrate, the more students in both samples use networking in the classroom, the greater positive effects they gain in terms of 'strength communication' and 'spread news.' So, students use SN to satisfy their needs such as communicating with each other's and selecting their favorite SN tools. Gratification theory suggests that receivers are responsible in selecting media that satisfies their needs, which is relevant in the UAE but less so in China where the government created and selected the media for students. UAE students believed that using networking in classroom has positive effects on 'strength education' and 'broadcasting advertisements.' Using social networking in the classroom for Chinese students has positive effects on entertaining, which supports the gratification theory in reference to the receiver's need of SN for communication, psychological reasons, (Grant, et al., 1998) and social circumstances.
In answering the research questions: Does SN strengthen the bond between professors and students? What are UAE and Chinese's students' attitudes and perceptions toward using SN for educational purposes? There is a significant difference between time Chinese and UAE students spend using S.N and the number of computers they have. The relationship between numbers of Smartphone and time Chinese students spend using S.N was not significant, but was significant for UAE students. Those who have 1-4 devices, spend more time using S.N. The majority of Chinese students and UAE students agree that Facebook wastes time. Meanwhile, the majority of Chinese and UAE students agree that YouTube and Facebook are harmful sources. Wasting students' time is one of the most negative effects of using SN according to both student samples. Meanwhile, Chinese students agree that SN has positive impacts in entertaining people and UAE students see positive impacts in community.
Further, the study finds that there is a relationship between the use of social networking in the classroom and 'strength communication' as well as 'spread news' among both Chinese and UAE students. The relationship between use of social networking in classroom and 'strength education' as well as 'broadcasting advertisements' was found to be significant for UAE students. The relationship between use of social networking in classroom and entertaining was significant for Chinese students. The more Chinese students use social networking in the classroom, the greater the benefits they received in terms of 'strength education' as well as 'broadcasting advertisements.'
Most researchers such as Lundby (2009) and Abreu (2010) recognize the profound changes that digital platforms have presented in terms of the distribution and transmission of powerful messages that pervade the social environments of our modern world, yet many scholars like Swartz (2009) and Charles (2012) have also argued that students have resisted or been reluctant to address literacy needs so they can navigate their digitalized world. Perhaps this is a generational issue, since current university students did not grow up with the global SN because of the country restrictions and regulations such as not allowing other SN to enter the Chinese community. However, other nations and young people have the freedom to use the SN. Many Chinese students do not participate in the same way as other people out of China did, because of the government media restrictions, so they are not comfortable in this new and unfamiliar territory from a pedagogical perspective. It is exactly what the research finds that Chinese students are not satisfied about blocking and creating special social networks for Chinese.
As suggested by a few scholars, like McLoughlin & Lee (2010) in order to guide others in media literacy requires expertise in the constantly evolving and shifting mass media content. Perhaps students need more guidance and training in this area in order for true changes to be realized in today's classrooms. In spite of its imposing number of online students' users in the classrooms, the Chinese government makes it too difficult for foreign corporations to enter its social networks, making it an excessive obstacle for many non-Chinese speaking marketers. The Chinese government uses hard control over social networks, blocking international giants like Facebook and Twitter, and censoring heavily. While students are not satisfied about SN censorship, some of them are satisfied with some chat tools like We Chat. UAE students have the same concerns about censorship but they are satisfied with the global SN networks they use and their roles for academic purposes but some concerns are slow internet and limited freedom. Students seem aware the importance of SN and its potential benefits for doing research, communicating, and accessing information.
Limitations of Study
This research will have implications for professors in UAE schools who will be able to make informed decisions about their educational tools. It will also be of interest to scholars researching similar topics and to students who actively use these technologies in classrooms.
Furthermore, this study will provide essential quantitative and qualitative data to aid in public policy decisions concerning teaching and educational initiatives. Of course, there could be studies overlooked or omitted from this article. The survey covered a broad area of disciplines, however, including mass media and communication studies, educational studies, along with social sciences studies. Future research should address the practical and best-practice methods of teaching media literacy. Also, the researcher suggests that future research should be conducted on how future educators are being prepared to address media literacy in their future classrooms.
